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Quality Assurance Review

The review team, comprising host school leaders and visiting reviewers agree that
evidence indicates these areas are evaluated as follows:

Leadership at all levels Leading

Quality of provision and outcomes Leading

AND

Quality of provision and
outcomes for disadvantaged
pupils and pupils with additional
needs

Area of excellence None submitted for this review

Previously accredited valid areas  N/A
of excellence

Overall peer evaluation estimate Leading
The Quality Assurance Review estimates are not equivalent to Ofsted grades.

The QA Review uses a different framework to Ofsted and the review is
developmental not judgmental.
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1. Context and character of the school

This popular, oversubscribed school is in the centre of Leighton Buzzard. Pupils from
over twenty lower schools enter Year 5 and pupils move on from Year 8 mainly to two
upper schools. There are nearly 600 pupils on roll, most of whom have a White British
background. The percentage of pupils with additional needs is higher than the national
average. The proportion of pupils who are disadvantaged and supported by pupil
premium funding is below average, but there are other pupils, whose circumstances
make them vulnerable. The school supports 15 child carers, for example.

The school buildings and grounds provide a fascinating place for pupils to learn and
for staff to work. Set in park-like grounds, complete with friendly resident squirrels, the
main building is a large Victorian mansion. Other buildings include a ‘Garden Temple’,
now called The Base, with four Doric columns that inspired the school’s ‘four pillars’:
knowledge and skills, personal excellence, enrichment, and independent learners.

There are several more interesting buildings and a modern block that provide a
familiar primary setting as pupils move from lower schools. An oak-panelled hall
provides a sense of history and is used for assemblies, productions, and movement
classes. There is a separate gym, a dining room, and extensive sports facilities.

The school is very well equipped. All classrooms have a modern interactive screen
and a visualiser. Specialist rooms have high specification equipment, such as the pillar
drills and 3D printer in the design technology (DT) room and the plentiful resources in
the science laboratories.

2.1 Leadership at all levels - What went well

e The headteacher provides insightful leadership and wise counsel, and is
very ably supported by the three assistant head teachers. They successfully
promote the school’s core aim of ‘Working together to create a happy school
where every member feels valued and able to achieve personal excellence.’
They inspire all staff to sustain an excellent, inclusive climate for learning.

e Leaders at all levels are proactive within the local learning community and
beyond. Their outreach work has led to enhanced curriculum design both
within the school and elsewhere. During the Autumn term for example,
Leighton Middle hosted visits to lessons from staff at neighbouring middle
and upper schools which led to curriculum changes that helped ensure
continuity across the phases. Links with lower schools are proving beneficial,
especially in smoothing the transition from Year 4 to Year 5.
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Subject leaders have designed curriculum programmes which consider the
context and interests of the pupils. As a result of discovering that pupils had
a particular interest in the environment, for example, the DT leader devised a
project in Year 6 where pupils built a bug hotel using recycled materials.
The wealth of assessment information is used well by curriculum leaders to
identify gaps and adapt the provision accordingly. They ensure pupils have
ample opportunities to ‘know more, remember more and do more’. The
‘Geog Your Memory’ approach in geography, for example, asks pupils to
remember knowledge from previous lessons, previous topics, and previous
years.

Weekly briefings for staff help to ensure that British values are actively
promoted, for example, during assemblies and a ‘thought for the day.’ Links
are carefully mapped across subjects and wider activities throughout the
year. Democracy, for example, is the first focus when introducing the school
council.

Careers education is provided across all year groups, with a specific focus
on fulfilling the Gatsby benchmarks in Years 7 and 8. Careful planning with
Upper Schools ensures full coverage within Key Stage 3. Pupils have
benefitted, for example, from a workshop by a chartered surveyor and an
assembly led by a TV presenter. The careers lead is very active in promoting
the use of the START profile in other schools.

The mental health and wellbeing of pupils and staff has high priority.

Pupils are happy in school and have positive relationships with peers

and teachers alike. They commented that when help is needed a

teacher or classmate will support them.

There are many enrichment opportunities available at various points
throughout the school year. Activities include a wide range of clubs, school
productions, the choir, orchestra, and sporting fixtures. All pupils are invited
to participate in young writer/mathematician/scientist of the Year and ‘teach
yourself Latin’. There are taster sessions in law, psychology, business
studies, media, and ancient history.

New staff are provided with a mentor and a bespoke induction programme
which they greatly value. Esprit de corps is high and is evident, not least,
from the anonymous ‘Hug in a Mug’ (a mug filled with small gifts) that staff
receive from time to time.

Pupils engage with both the local and wider communities through a range of
initiatives such as Community Action Romania, food bank collections and
support for the NSPCC. Pupils confidently explained how their fundraising
makes a difference to the lives of other children and communities that are
different from their own.
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A range of strategies are used to maintain high attendance, which was in the
top ten percent of all secondary schools last year. These include
comprehensive weekly monitoring, meet and greet, first response and
pastoral support. Underpinning all of these are the school’s aims to ensure
pupils feel happy and valued. As a result, pupils want to come to school.
This is evident throughout the school and seen in pupil positive attitudes to
learning and the supportive relationships between pupils and staff.

2.2 Leadership at all levels - Even better if...

. leaders explored further opportunities to collaborate with lower schools in

developing continuity across the curriculum.

3.1 Quality of provision and outcomes - What went well

Pupils’ academic outcomes are impressive. The results of SATs at Key
Stage 2 and of GL assessments have been above expected standards for
five years. In 2022, over three-quarters of students achieved this in reading,
writing and mathematics combined, putting the school in the highest 13%
nationally. Progress measures were also notable, with the school in the top
35%. Prominent within these statistics is the significantly above average
progress of disadvantaged pupils and of previously lower and middle
attaining pupils.

Pupils’ outcomes in the core subjects are not at the expense of other
subjects, where the high quality of work seen across the curriculum
reflected the school’s internal assessments.

Reading has a high priority. Reading strategies are clearly mapped and
planned for the whole school. The phonics programme has been

carefully developed following initial assessments. Staff have been

trained to provide a bespoke programme for pupils in Key Stage 2 which
has led to an average increased reading age of five months for all pupils
within a term, a seven-month gain for the 20% who were originally less
secure.

Pupils described a range of reading strategies used across subjects, in
lessons and in registration. They are aware of their progress. One
explained that, following an Echo Reading intervention, he had moved
from a reading age of 8 years to 11 years. Pupils are appreciative of the
chance to use Accelerated Reader and described a range of reading
opportunities, including the libraries, book exchange areas, and a book
vending machine.
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e Teachers’ very secure subject knowledge and well-honed pedagogical skills
are underpinned by a passionate enthusiasm. ‘In the moment’ feedback
features strongly, enabling teachers to address misconceptions immediately
and provide alternative explanations.

e Through using accessible assessment information, teachers devise tasks
that offer challenge to all groups of pupils; they scaffold learning where
necessary and offer further ‘star challenges’ if required. In a Year 5 English
lesson, for example, the teacher had broken down the task to ensure pupils
knew what a syllable was before introducing how to use it in a Haiku.
Teaching assistants contribute significantly to the success of these
strategies. They are well-briefed and confidently use their initiative during
lessons.

e Pupils contribute to the calm, purposeful learning environment across the
school frequently demonstrating prominent levels of independence and
awareness of their own capabilities. When tackling practical activities in
French, for example, pupils independently chose which sections matched or
challenged them. Their confidence in working independently during DT
lessons contributed to the positive and productive learning environment.

e Pupils offer mature feedback to their classmates. During a PE lesson, for
example, the teacher modelled feedback using technique cards and an iPad,
and moderated peer-assessment with the help of pupil sports leaders. In a
cooking lesson, excellent independent learning skills were evident whilst
pupils cooked Thai green curry. Similarly, the group of pupils who were not
cooking worked independently on vocabulary development and star
challenges.

e Pupils frequently self-evaluate and respond maturely to teachers’ written
comments. Their cumulative records of work from Year 5 to date include
many examples of the impact of teachers’ feedback. In English, for example,
pupils’ benefit from frequent encouragement to remember ‘VCOP’ in their
writing. Some exchanges demonstrate the excellent rapport between staff and
pupils. When asked to provide a ‘sensory comment’ about the rice dish he
had cooked, one boy wrote in good humour, ‘...furthermore the aroma
smelled like a masterpiece.’

¢ In summary, the quality of teaching observed provided taxonomy of high-
quality practice, including very strong relationships, subject knowledge,
subject specific pedagogical skills, use of resources, assessment used to
meet the needs of all groups, challenge for all, questioning, feedback,
scaffolding and the deployment of support staff.

3.2 Quality of provision and outcomes - Even better if...

No significant area for improvement were identified during the review.
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4.1 Quality of provision and outcomes for disadvantaged pupils and
pupils with additional needs - What went well

e After taking up her role in September, the SENDCO has been supported by
senior leaders, particularly the assistant head responsible for teaching and
learning. In turn, the SENDCO has developed a comprehensive and timely
professional development programme which has strengthened teaching
practice and raised the profile of pupils across the school.

e Arrangements at Year 5 and Year 8 transition points enable smooth moves
either way. Additional support for the most vulnerable pupils, including those
with additional needs, includes additional transition days, meetings with lower
schools, joint consultation with key staff and close liaison with parents.

e The rapid and sustained progress of pupils with additional needs is evident
across the school and from the school’s meticulous tracking data. Teachers
know their pupils very well. They know their individual needs and are skilled in
meeting them. During a science lesson on contraception, for example, the
teacher’s targeted questioning drew a mature response from all pupils,
including those who sometimes find it difficult to sustain attention.

e Pupils have positive attitudes to the classmates who have additional needs.
This was evident during music lessons, for example, when pupils were keen
to help and guide their peers.

e The fact that disadvantaged pupils frequently outperform other pupils
nationally is a testament to the school’s success. The extensive enrichment
programme incorporating all subjects, and targeted activities for
disadvantaged pupils, make a considerable difference to their self-esteem,
attitudes to learning and their attendance. These characteristics, combined
with highly effective teaching are the key factors in sustaining their
remarkable achievements.

4.2 Quality of provision and outcomes for disadvantaged pupils and
pupils with additional needs - Even better if...

... the SENDCO'’s ideas about simplifying IEPs to further support the provision
were further developed.

5. Area of Excellence

Not applicable
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Following the OA Review

The review report is primarily for the school's internal use to support the school's
continuing improvement. However, we encourage you to share the main findings with
your hub/hub manager so that they can support your hub’s activity planning.
Challenge Partners will also collate and analyse report content to create an aggregate
picture of what is going on across the sector each year.

For further support following your QA Review, schools can access the School Support
Directory; the Challenge Partners online tool that enables schools to connect with
other schools in your hub and across the national network of schools.

Schools can also attend Sharing Leading Practice (SLP) events where schools
showcase excellent and/or innovative practice. Sharing Leading Practice events allow
school leaders with specific improvement needs to visit a school or attend an online
webinar hosted by a school, with outstanding provision in that area.

Both the School Support Directory and the Shared Leading Practice events can be
accessed via the Challenge Partners website.(https://www.challengepartners.org/)

Finally, following the QA Review, schools may find it useful to refer to research such
as the EEF toolkit to help inform their approach to tackling the EBIs identified in the
report (https://educationendowmentfoundation.org.uk/education-evidence/teaching-
learning-toolkit)
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